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The Island – the drama lesson 
It is not essential to have the picture book of The Island by Armin Greder in order to do this drama lesson, but it would be a haunting and evocative additional resource. For a selection of images from the book that could be used as further stimulus, see Google books http://books.google.co.uk/The Island images
This drama unit actively explores responses to migration and can be used to support the prevention of violent extremism. It is best not to read the book to the class in advance if you have it, as the children will decide through the drama what course of action to take and that might be different to the storyline in the book. 
The drama is intended for 9 – 14 year olds. 

The Story 
A stranger is washed up on the shore of an isolated island.  The fearful and inward looking community decide what to do with him. Only a fisherman thinks and behaves humanely towards him and feels responsibility.  The stranger is housed in a goat pen outside the village and fed on scraps and expected to stay out of the village.  One day, hungry, he leaves the pen and arrives in town, terrifying the people by his very presence. He is returned forcibly to the pen and now guarded but they still can’t keep him from their thoughts.  Children are made wary of him and unfounded rumour is rife.  Even the village schoolteacher warns the children about him and the priest avoids him. Eventually the community decide to force him back on his raft and send him back out to sea, where he will almost certainly drown.  The island mob turns against the fisherman and uses him as a scapegoat as he helped the man. They burn his boat and stop eating fish forever. They build a high wall around the whole island to keep other people and even the birds out.  This stranger had done nothing at all to harm them. 
Key learning objectives

· To learn that in any community people hold a range of viewpoints 

· To learn that people do not always voice their true viewpoints and raise awareness as to why this might be

· To learn that prejudice can arise and develop through ignorance and fear   

· To consider why mobs manage to wield power and how they might be disempowered
· To encourage empathy towards other people (including those we do not know)
· To learn why people past and present risk/ed their lives to seek refuge in other countries    

Personal development links

· Preventing violent extremism
· Anti-racism

· Anti-bullying 

· Human Rights

· Responses to fear 
· Cultural diversity and tolerance 
· Compassion 

· Empathy
· Responsibility
Cross curricular study links
English
· Scripting rumours dialogue 
· Creating propaganda posters and speeches
· Secret diary of the fisherman or the stranger

· Graffiti 

· School log book 
Geography

· Islands 

· Invaders and settlers 
· Great walls, e.g. China, Berlin, Hadrian’s, etc.

· Seas and oceans
History 
· Human Migrations then and now
· Refugees and asylum seekers by land and sea
· Great walls and other man made defences
Science

· Tides and currents 
· Floating and Sinking

· Water 

Art and Design

· Adding pictures to the book in the same style as the artist
· Pictures of the man’s homeland he has secretly drawn and hidden

Design and Technology

· Raft building and testing 
· Shelter building from local materials and testing 

· Building a strong wall and testing 
Citizenship

· Creating the main rules/laws of this narrow community and creating a set of new rules as they would ideally be for a better world
· Shared and individual responsibilities 
The following drama activities might take place over several lessons.  You might select and carry out cross curricular activities linked to the drama lessons at various points throughout the unit.  You do not have to stick like glue to this lesson plan.  The most important thing is to know what you want this drama to achieve with the children and listen and pay attention to what the children offer.  Use their ideas and responses in ways that support and deepen the drama and give them shared ownership of it.  If you have the confidence the story drama that develops with your children from this lesson might develop completely differently if you let it.
The drama activities
· Start by asking the children to close their eyes and imagine a remote island.  They live there.  They were born there.  They all know each other.  No-one has ever been on that island except the people who were born there.  Ask them to know what their particular skill is that is useful to the village, e.g. builder, farmer, etc.   Ask them to imagine themselves carrying out a daily task in the village.  When they know what that task is, they should make their way silently to a space and make a still picture of themselves doing the task.  When you give a signal the scene will come to life and the villagers at work will have been created (occupational mime). 
· Ask them to “freeze” and tell them that you will pretend to be a fisherman in a moment and will enter the scene with important news.  Resume the action and then enter as the fisherman (teacher in role) and tell the children that you have just found a man on the beach.  He has arrived by raft and they should follow you to see him. 

· Explain that you will now change roles and become the man on the shore and they should approach you and improvise as villagers.  You will be saying nothing to them and they have responsibility for the development of the drama at this point.  You can of course stop the drama and become the teacher again when you judge the time is right. You could play this scene three times:

a.  firstly with no words, 

b. secondly with thoughts spoken aloud 

c. thirdly with dialogue. 
· Step out of role at some point and tell the children that they (as villagers) need to discuss in role what to do with the stranger and if they can, they need to reach a decision.  You can become the fisherman again if you decide to be within the discussion in role.  You could use a piece of material on the ground to represent the stranger as a focal point of you wish, or else hold the meeting away from him in a huddle. 

· You can decide go with whatever the villagers decide if you are confident enough. They might decide to cast him adrift again and you could ask them in groups to create in movement and sound what they see repeatedly in their dreams as a result of this.  It is more likely that they will not cast him adrift at this point.  You can decide to return to the book’s storyline and freeze the action and say, “After much discussion the villagers decided to put him in an old goat pen outside the village and feed him leftovers.” 
· Ask the children to stand in an outward facing circle and put a thumb and finger together to represent a knot hole in the wood of the goat pen wall that the stranger can look through and see life outside the goat pen.  In the many hours he is in the pen he might look out through the peephole many times.  You be the stranger and walk around looking in and out of peepholes.  When you look through the peephole a child is making they can speak aloud what the stranger is thinking (thought-tracking), e.g. Why have they put me here?  Will they stop feeding me? etc. The mood and demeanour of the man is up to you but he is getting very hungry. He shows no aggression. 
· Ask them to resume the occupational mime from activity 1 and tell them that when you enter in role it will be as the stranger from the goat pen.  Enter once they are busy doing their daily tasks and maybe sign that you are hungry.  Show no aggression. As long as the children are engaged and productively in role improvising then let it run awhile.  Then “freeze” the action and say that you want to hear the innermost thoughts of each of their characters at this point in the drama.  You might just gaze directly at each person to signal that it is their turn to speak their thought aloud. 
· Out of role tell them that they now need to decide what they will do about the stranger.  Follow any agreed course of action if you feel confident enough to go with their flow.  If not, then return to the storyline in the book and say that the villagers decided that they would return him to the pen, lock and guard it well.  This may well be amongst the suggestions the children have come up with anyway.  Everyone can hear all their collective suggestions in a structured way by setting up a “conscience alley” which requires the children to get themselves into 2 lines facing each other.  As you walk up the middle each person you pass says in one sentence, what they think should be done about/with the stranger and why.
· The man is a subject of rumour.  Ask the children as villagers to gather and spread rumours about the man.  They can embellish and pass on rumours they hear.  Afterwards remind them out of role that the stranger has done nothing against them at all and done nothing to harm them.  He has shown no aggression or violence.  All the rumours and suspicion have no foundation and yet they can whip up hatred and can lead to unjustified negative thoughts and violent actions. 

· The man cannot be kept out of their dreams.  What might these dreams look like?  Ask them in groups of 4 to create a repeating dream/nightmare sequence that shows their fears as larger than life.  The group dream sequences can be seen in turn and maybe repeated twice (as recurring dreams).  It is most effective to see all the groups’ performances in an unbroken way as a performance carousel (one seamless series of group performances with non performing groups still and silent when it is not their turn). 
· Now ask the groups to each decide what might be the alternative endings to the story.  Ask them to suggest a positive and negative ending. Talk together as a class about a range of possibilities, e.g. 

In the end:

a) They decide the man can come and work in the village but go back to the pen at night;
b) They decide he can come and work and live in the village once they see he is not dangerous;
c) The man dies of hunger; 

d) He escapes and disappears;
e) He is put back on his raft; 

f) Another stranger comes looking for him, etc. 

Ask half the groups to create a short scene that depicts a possible positive ending and the other half to depict a possible negative ending.  

The groups can perform them in turn (maybe using a performance carousel).  If you have withheld the ending of the picture book story then you might wish to read it to them.  They put the man back on his raft and send him back to sea, burn the fisherman’s boat, stop fishing as the sea brought the man to them, build a wall around the island and remain totally isolated.

You can support the learning here by deconstructing and discussing the different scenarios out of role.  The scenarios show a range of possible outcomes and help us consider through drama what is beyond or an alternative to the known story in the book.  This drama lesson is not just re-enacting the known story.  The drama should empower pupils to decide themselves on their actions and responses as villagers and to be aware that the choices and comments they make in the drama (and in real life) can influence outcomes for better or worse.  What might have been the steps that led to the various possible outcomes depicted in the different scenarios? How might the story now be rewritten differently and with a different ending? Is there an ending at all?  It is important that the fate of the man is not seen as predetermined and inevitable but open to their influence. 
· What do various pairs of characters say to each other about the stranger many years later, when they recount the events?   
Pairs talking in role could include:

a) A parent who witnessed the events talking to a child who was not born then 
b) Two children who were not witnesses of the events talking together about what they have heard and been told (maybe even at the derelict goat pen)
c) Two villagers who were there, talking about it all many years later
d) The fisherman and his wife (maybe looking across the sea from the top of the wall)
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